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About Evaldesign 
Evaldesign is a research consulting firm based in New Delhi, India, with a focus on designing and 
evaluating education programs. Evaldesign provides research and design inputs that allow programs to 
capture high quality data for quick feedback and effective implementation. Our goal is to help donors, 
investors, governments and non-profits working in the education sector improve accountability, 
efficiency and efficacy of education programs through data-driven insights. In recent years, our work has 
focused on the research and evaluation of Life Skills interventions. In 2017, we published the Handbook 
on Measuring 21st Century Skills that outlines core Life Skills, their constructs, and the available tools to 
measure the skills.  
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1. Abbreviations 

Table 1. List of abbreviations.  

Abbreviat ion  Descr iption  

AEP  Adolescence Education Program 

ASER Annua l Sta tus o f Education Repor t  

CAESL Centre for Assessment and Evaluation of Student Learning 

CASEL Col laborative for Academic, Social,  and Emotiona l Learning 

CBSE  Centra l Board  of  Secondary Education 

CCE Continuous and Comprehensive Evaluation 

EHSAS Empowerment,  Hea lth and Sexua li ty o f Ado lescents  

ELSP  Employabi li ty and Li fe Sk i l ls  Program 

ICRW Internationa l Centre for  Research on Women 

iSELF  Indian Social  Emotional  Learning Framework  

ILO Internationa l Labor Organiza tion  

J-PAL The Abdul Lati f  Jameel Pover ty Action Lab  

NCERT  Nationa l Counci l of  Educationa l Research and Training 

NCF Nationa l Curr icu lum Framework  

NEP  New Education Policy  

OECD Organiza tion for Economic Cooperation and Dev elopment  

PBL Problem-Based Learning 

RCT Randomized Contro l led Tr ia l  

SASS Safe and Sensi t ive Schools  Program 

SHEF  Study Hal l  Education Foundation  

SLDP  Schoo l Leadership  Dev elopment Program 

SNEHA Society  for  Nutr i t ion,  Education & Hea lth  Action 

SRH  Sexua l and Reproductive Hea lth and Rights  

TIPPS Teacher Instructiona l Practices  and Processes System 

UNICEF Uni ted  Nations Internationa l Chi ldren's  Emergency  Fund 

UK-SEAL Uni ted  Kingdom Socia l and Emotional  Aspects  of  Learning 

WHO Wor ld Hea lth Organization 
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2. Executive Summary 

The purpose of this study is to understand the landscape of Life Skill education for adolescents and 
adolescent girls, with a view to providing insights that could be used by Echidna Giving to establish a 
collective impact initiative around Life Skills tool development in India. Echidna Giving has commissioned 
Evaldesign, an impact evaluation research firm with an expertise in measuring Life Skills, to understand 
the feasibility of establishing a collective action initiative in order to develop open source tools for 
measuring Life Skills.  

The policy landscape in India with regards to Life Skills is at a nascent stage, with an absence of a clear 
understanding around Life Skills learning goals or evidence, and only emergent policies. While there is 
an increasing interest in Life Skills education, and a growing body of implementing organizations 
recognize the importance of a breadth of skills, the focus on academic skills is still high.  

This study reviewed 48 organizations including implementing organizations, funders, research agencies 
and international organizations. Of these, a total of fourteen implementing organizations with a focus 
on adolescent Life Skills were short-listed. These organizations have a wide geographic coverage, 
reaching almost all states within India with the exception of the far north-eastern states. There is a 
significant variation in implementation scale across organizations ranging from 3,500 to over 100,000 
beneficiaries.  

Organizations use a variety of implementation modalities like whole school approaches, in-school, after-
school and out-of-school programs. The focus of the programs is on the child, teachers, school or school 
administration as the direct beneficiary; and of the fourteen organizations, five have a clear gender 
focus. There is variation across organizations with regards to contact time with beneficiaries, which 
ranges from weeks to years. The interventions have created enabling environments for long-term 
change, and a majority have a systems approach to scale with strong government collaborations.  

The most commonly used framework to identify Life Skills is the World Health Organization (WHO) 
framework. The International Labor Organization (ILO) and the Collaborative for Academic, Social, and 
Emotional Learning (CASEL) frameworks have also been used. Some organizations have created their 
own frameworks and it is common to use a combination of frameworks based on the context of the 
intervention. Employability and health are strong driving factors for the selection of frameworks as 
evidenced by the popularity of the WHO and ILO frameworks. 

Organizations conceptualize Life Skills in many ways. There is focus on gender equity, 
employability/entrepreneurial skills, academic outcomes, adversity, role of the adult, resilience, and 
leadership. Within these conceptualizations, Creativity, Communication, Empathy, Critical Thinking, 
Interpersonal Skills, Self-awareness and Problem-solving,  are the key Life Skills, with Agency as a 
strong outcome goal for Life Skills.  

Across organizations, the focus on research and evaluations is high, with a number of the organizations 
having conducted rigorous research, mostly in partnership with other organizations. Funding constraints 
for research and evaluation have been cited as a challenge for measuring impact. The availability of 
tools to measure Life Skills is a challenge, with some organizations using internationally available tools or 
being limited to measuring academic or labor market outcomes. The readiness to participate in a 
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collective effort to develop open source tools for Life Skills is high, with all the organizations expressing 
an interest in being a part of the collective.  

Expertise in psychometrics is limited globally, and particularly within the context of India. Overall, while 
all organizations have expressed keenness to be a part of the collective for developing open source 
tools, they would like to understand the structure and investment of time and resources in greater 
depth.  

A prominent challenge towards collective action is the complexity of defining Life Skills and the breadth 
of skills that the organizations work across. Given that a majority of organizations have mentioned 
adolescent Agency as a core outcome focus, it could be a strong anchor for bringing the collective action 
group together.  
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3. Echidna Giving Strategy and Need 
for Study 

Society today is undergoing drastic social, informational, and technological changes that are 
transforming the nature, reach, speed, and loci of human influence. Given this rate of global change, the 
goal of education should be to provide young people with the ability to navigate this new world, equip 
them with the ability to shape their own lives, and actively influence the world around them. In other 
words, young people should become agents of change - both, for their own lives as well as for the lives 
of others.	

Echidna Giving is a private funder committed to supporting new horizons in girls’ education in lower-
income countries where girls are most disadvantaged. Their vision is a world in which the promise of 
girls’ education has been delivered: girls grasp greater opportunities to learn and earn, passing on the 
value of education to their own children, thereby enabling better prospects for each successive 
generation. They envision their role in changing girls’ education as two-fold. First, they catalyze work 
that promises to fast-track improved outcomes for girls. Their chosen accelerators address pivotal 
moments in a girl’s life: early childhood and adolescence. Second, they support a robust ecosystem in 
girls’ education, among implementers, advocates, researchers and champions, so that effective ideas 
can take root and thrive. 

In October 2018, Echidna Giving commissioned two parallel scoping studies, one in India and the other 
in the East African region, to provide them with insights on the viability of supporting the co-creation of 
tools to assess the impact of Life Skills and mindset interventions in the targeted geographies. 
Specifically, they contracted two education consultants to engage with the major organizations in East 
Africa and India already implementing Life Skills and mindset programs to understand: 

• What skills and mindsets each of them focuses on teaching 
• Why they selected these particular skills and mindsets 
• Whether and how they currently measure these skills and mindsets 
• Whether organizations are willing to participate in a collaborative project to develop and use 

open source assessment tools. 

This report is focused on understanding the landscape of Life Skills education in India with a view to 
providing insights that could be used by Echidna Giving to establish a collective impact initiative around 
Life Skills assessment tools. While the original mandate of the study was to identify the landscape of 
organizations working towards adolescent girls’ Life Skills, over the course of the study, the scope was 
broadened to include all adolescents. The results of the study are presented in this report. 
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4. Overview of Life Skills in India 

 Life Skills 

Life Skills encompass a wide range of often unstructured skills, attitudes and competencies required by 
individuals to make informed decisions, solve problems, think critically and creatively, communicate 
effectively, build healthy relationships, empathize with others, and cope with and manage their lives in a 
healthy and productive manner (1). A variety of terms are often used interchangeably with Life Skills. 
These include 21st century skills, non-cognitive skills, non-academic skills, character skills, soft skills and 
socioemotional skills.  

Research highlights that the adolescent growth spurt makes it a crucial age for acquisition of Life Skills, 
which in turn impacts persistence in school, academic performance, mental and physical health and 
financial stability. Life Skills foster more positive relationships, and enable girls, and adolescents in 
general, to have greater control over their life choices (2; 3). Building socioemotional competencies not 
only improves academic achievement and educational attainment, but has demonstrated strong 
correlations with personal satisfaction and growth, citizenship, and reduced risky behaviors like violence 
and drug use (4; 5; 6; 7; 8). Thus, the uptake of Life Skills is a strong determinant of an individual’s 
future, and their capacity to lead a responsible and productive life in society.  

 The Need for Life Skills in India 

India’s total population is 1.2 billion (2011 National Census), of which 253 million (133.4 million boys and 
119.8 million girls) are adolescents between 10-19 years. There is growing recognition that adolescents 
are not sufficiently prepared to deal with the demands of modern society. The inability to cope with a 
fast-changing world and the lack of Life Skills impacts their future in the labor market. The 2017 Annual 
Status of Education Report (ASER) shows that a substantial number of young people who have 
completed eight years of schooling have difficulty applying their literacy and numeracy skills to a real-
world situation, with girls performing worse than boys at majority of the tasks1 (9). Almost six in ten 
(58%) employers have compromised when hiring talent without the right qualifications2 and only 40% of 
Indian industry executives state that new employees have requisite job skills3. Over the last few 
decades, job skill demands have undergone a change with non-cognitive skills being given greater 
importance (10) and thus, building Life Skills from an early age is crucial to empower children in dealing 
with the future and a potentially unknown labor market.  

  

                                                             

1  http://www.asercentre.org/Keywords/p/305.html#vsrd3 
2 https://home.pearsonvue.com/Documents/Report/Pearson-VUE-India-Employer-Survey-2015.aspx 
3 https://www-01.ibm.com/common/ssi/cgi-bin/ssialias?htmlfid=GBE03808USEN& 
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 National Policy on Life Skills 

The Kothari Commission report of 1964 laid emphasis on education as an instrument of change, a tool 
for the realization of national aspirations while upholding the individuality of the citizen. The report 
viewed education for the purpose of upholding democracy by developing in the learners a scientific 
temper of mind, tolerance and respect for the culture of other national groups (11). Subsequently, the 
National Curriculum Framework (NCF) of India emphasized constructive learning experiences and the 
development of an inquiry-based approach, work-related knowledge and broader Life Skills (12). In 
2005, the Central Board of Secondary Education (CBSE) introduced Life Skills education as an integral 
part of the Continuous and Comprehensive Evaluation (CCE) policy (13). The National Council of 
Education Research and Training (NCERT) coordinates the implementation of the Adolescence Education 
Program (AEP), an initiative aimed at empowering youth, as well as promoting healthy attitudes and 
developing skills to enable them to respond to real life situations1.  

The Indian government is beginning to prioritize the development of an ecosystem for improving the 
quality of training for Life Skills but there is lack of clarity around what these skills are2. Moreover, the 
efforts are disconnected due to lack of clear articulation and focus on curriculum integration, teacher 
development (14), or reliable measurement of Life Skills. In addition, India faces the challenge of viewing 
Life Skills as additional to, instead of integral to, education. Life Skills are often viewed as a part of 
vocational training and efforts. While the New Education Policy (NEP, draft 2016) has pointed out that 
“Education should enable students to become responsible citizens of India in a globalized world,” the 
focus on streamlining vocational education is much greater (15). 

 State-Level Efforts towards Teaching and Learning Life 
Skills 

At the state level, three states have taken the initiative to introduce Life Skills into the curriculum and 
state schools. Madhya Pradesh has pioneered the efforts on Life Skills education, with the State 
Government of Delhi having implemented the Happiness Curriculum. Andhra Pradesh is now also on the 
path towards implementing a similar Happiness Curriculum. 

The State Government of Delhi in a circular inviting civil society organizations to participate in the 
collation of a curriculum, recognized the need of education to go beyond academic skills. The Delhi 
Government Happiness Curriculum Circular (12 March 2018) states: “The primary purpose of education 
has to be to create happy, confident and fulfilled human beings, who will play a meaningful role in 
society. This is the main moral purpose of education. This is the most important way to keep the 
democratic ideals alive in citizens. Whatever we do is for the sake of happiness. Happiness is the 
greatest human expression. It can be said that the ultimate aim of all human beings is to achieve 
happiness in their lives.” 

 

 

                                                             

1 http://mhrd.gov.in/adolescence_programme 
2 http://mhrd.gov.in/sites/upload_files/mhrd/files/MHRD%20year%20ender%20%20for%202015.docx-1.pdf  
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Table 2. Overview of the Life Skills space in India1. 

Enabling  Context/System Al ignment  Absent  Emerging Established Advanced 

Policies (Sys tem- level documents  that 
prov ide guidelines for Li fe Sk i l ls  
education)  

    

Curr icu lum (Curr icu lar modules  designed 
and dev eloped for  teacher/teacher 
educator/student  use)  

    

Learning/Qua li ty Goa ls (Mechanisms in 
place to ensure the qua li ty  of Li fe Sk i l l s  
delivery)  

    

Contextual  Ev idence Body  (Ev idence 
base on impact o f Li fe Sk i l ls  education 
interventions in the Indian context)  

    

Funding (Funding a llocated for Li fe Sk i l ls  
purposes as  part o f education po licy)  

    

Pre-serv ice + In-serv ice Teacher  Training 
(Prov is ion of preparatory  and on-going 
profess ional  dev elopment to  teachers to 
ensure that teachers develop sk i l l s  and 
experti se in  incu lcating Li fe Sk i l ls)  

    

 

Overall, as seen in Table 2, the Life Skills space in India is still at a nascent stage, with no well-established 
programs in advanced stages at the government level. Policies, curricula, teacher training and funding 
are only in the emergent stages while the clear definition of goals and evidence are lacking.  

  

                                                             

1 Adapted from Life Skills Education in India: An Overview of Evidence and Current Practices Background Note, Central Square 
Foundation, 16 December 2015. Updated based on developments at state level.   
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5. Study Design and Methodology 

 Objectives 

The aim of this study was to identify organizations that are willing to participate in a collaborative 
project to develop and use open source tools to measure Life Skills. The specific objectives that guided 
the enquiry are listed in Table 3. In order to improve practice and influence the government in ways that 
drive system level change, Echidna Giving believes a larger body of evidence relevant to the local 
context and comparable across organizations could be useful. Supporting the creation and validation of 
simple, field-level standardized evaluation and measurement assessment tools may help drive progress 
on generating this wider body of evidence of the impact of Life Skills. 

Table 3. Summary of objectives of research study. 

Objectives  Indicators & Data  Sources  

To identi fy  and engage with  stra tegic 
organizations work ing with  or 
implementing Li fe Sk i l ls  in terventions  in 
India.  

•  Desk rev iew o f organiza tions and websi te ana lys is  
•  Discuss ion wi th Echidna and organizationa l 

experience 
•  Class i f ication of  organizations   

o  Evaluation Agency/Consultancy 
o  Funder  
o  Imp lementing Organization 
o  In ternationa l Agency  

To identi fy  the sk i l ls  focus for  each of  
these organizations  and unders tand 
how they  define Li fe Sk i l ls .   
To explore the rationa le underly ing the 
selection o f these sk i l ls  and mindsets.  

•  Approaches  to  identi fy ing Li fe Sk i l l s  and frameworks  
•  Approaches  to  teaching Li fe Sk i l ls  and 

understanding interv entions and delivery methods  
o  Geographica l focus  
o  Sca le and Sca labi li ty  
o  Partnerships and col laborations  

To examine how these sk i l ls  and 
mindsets are current ly  being measured 
and the chal lenges in measurement.   

•  Use o f Li fe Sk i l ls  too ls  
•  Evaluations  and research projects  under taken 
•  In terna l capacity  for  research and eva luation 

To Identi fy  where there is  overlap o f 
organizations work ing in  s imi lar  sk i l ls  
and mindsets.  
To determine the wi l l ingness o f the 
organizations to  participate in a 
col laborativ e project to  dev elop and 
use an open source assessment tool .  

•  Wi l lingness to  participate in co-creation process  
•  Commonly addressed sk i l ls  
•  Chal lenges o f co-creation o f a network  
•  Chal lenges for Li fe Sk i l ls  assessments and 

evaluations  
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 Methodology 

A desk review was used to create a master list of 48 organizations using a purposive sampling 
methodology. Organizations working on Life Skills with a focus on adolescents and an emphasis on 
adolescent girls were selected, short-listed and interviewed using the tools described in Table 16 in the 
Annex. The interview data was then coded and analyzed. This data is analyzed and presented in this 
report. 

 

Figure 1. Schematic of the process followed for the study to assess the feasibility of development of 
common Life Skills tools. 
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The list of organizations included 35 implementing organizations as well as evaluation agencies like J-PAL 
(Abdul Latif Jameel Poverty Action Lab), international agencies like the United Nations International 
Children’s Emergency Fund (UNICEF), as well as funders like Central Square Foundation, as seen in Table 
4. Maturity of the interventions, a focus on girls and adolescents, an explicitly stated goal for teaching 
Life Skills, and willingness to participate in the study narrowed the list to fourteen implementing 
organizations that were subsequently interviewed. UNICEF was also consulted to understand their 
comprehensive Life Skills framework developed for India. Eleven of the organizations were interviewed 
over the telephone and four were interviewed in-person.  

Table 4. Number of organizations in the study by organization type. 

Organization Type Frequency 

Evaluation Agency/Consultancy 3 

Funder  7  

Imp lementing Org 35 

Internationa l Agency  3 

Total  48 

 

A semi-structured interview (Annex 2, Table 16) was developed in collaboration with the East Africa 
counterpart for the study. This was used to direct the conversations with the organizations. 
Respondents were mostly founders or senior members within the organizations with a long-term 
involvement with the interventions. The designations and details of the respondents are available in 0. 
As a part of the study, a detailed online survey was also used to understand the intended outcomes of 
the programs based on a 6-point scale, and whether there is evidence of the intended outcomes in the 
program design (Annex 2, Table 17). 
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6. Program and Intervention Details 

 Intervention Summary 

The fourteen implementing organizations that were part of the study are representative of a wide 
variety of interventions as outlined in Table 5.  

Table 5. Summary of organization-wise Life Skills interventions. 

S. No Organization 
Name Intervent ion  Name Descr iption  

1 Af latoun  

Af lateen - Li fe Sk i l ls  
and Financia l 
Education Program, 
Imp lemented in 
India in  
col laboration with  
MelJol  

The “Afla teen”  program focuses on s timulating 
teenagers to question thei r  identi ty and the wor ld  
around them. Teens , aged fourteen to nineteen,  work 
through modules that b lend elements of  l i fe sk i l ls  and 
financial  education.  I t sensi t izes them for socia l and 
poli t ica l i ssues  such as gender inequa li ty , 
envi ronmenta l matters  or re ligious  concepts and 
teaches them cri t ica l think ing. They  learn about 
money and markets that af fect thei r  l ives , helping 
them to navigate an increasingly complex and 
demanding job market. Af latoun  has a lso newly  
developed the “Afla teen+”  program which targets  
the most vu lnerab le gi r ls  and boys  of society . It i s  a  
comprehensive educationa l program to trans form the 
lives o f ado lescent gi r ls  and boys aged 12-19 through 
social  and financia l education, and entrepreneurship 
with  a gender lens , prov ided through participant  
centered learning methods.  

2  Akanksha  
Foundation  

Akanksha  Schoo l 
Model 

Akanksha  Schoo ls  operate under  a Pr ivate Pub lic 
Partnership Model. The in frast ructure and 
maintenance for a  schoo l i s  prov ided by  a municipal  
corporation and operations are undertaken by the 
Akanksha  Foundation.  They  aim to create a sca lable 
schoo l model wi thin  the government sy stem that 
dr ives wider  systemic reform in education. The 
schoo ls remain focused on three aspects  - Academic 
Achiev ement,  Youth Development and Community 
Engagement-  and work  wi thin  and beyond classrooms 
to maximize the potentia l o f chi ldren.  

3  Breakthrough 

Taaro K i  To li  -  A 
Gender  Equity 
Program for 
adolescents  

“Taaro Ki  Tol i”  i s  a gender equi ty program for 
adolescent boys and gi r ls  with  a focus  on learning 
through a peer suppor t network  in order  to generate 
dialogue and talk about gender equi ty in schools . 
The students  learn through games, songs , drawings, 
and other  activ i t ies i n a scaffo lded manner moving 
from s impler  to more complex content.  I t s tarts  wi th 
identi ty, discr imination,  biases and at  a later phase, 
the topics o f v iolence and harassment  are 
introduced.  

  



 

www.evaldesign.com 12 

4 CorStone 

Youth Fi rst /  Gir ls  
F i rst ( s imi lar  
content , di f ferent  
populations )  

CorStone’s “Youth Firs t  and Gir ls  Firs t”  programs aim 
to impact the hea lth and education of ado lescent  
youth. The programs prov ide integrated, school-
based, res i l ience and ado lescent health  training 
programs focused on improving mental  and physica l 
hea lth, school performance and engagement, se lf -
advocacy, socia l sk i l ls  and re lationships among youth 
through sess ions combining sk i l l bui ld ing with group 
discuss ions  and prob lem so lv ing.  

5  
Design for 
Change 
(DFC) 

Employabi li ty and 
Li fe Sk i l ls  Program 
(ELSP)  

“The Employabil i ty and L ife Ski l ls  Program”  (ELSP)  
developed by Design for Change aims to help 
chi ldren bui ld  the core sk i l ls  o f Cri t ica l Think ing,  
Creativ e Prob lem So lv ing,  Empathy and Leadership,  
needed to  surv ive and thr ive in the 21st century . The 
ELSP  curr icu lum, implemented by a  DFC-trained 
schoo l teacher , consis ts of  a to ta l of  twelve weekly  
sess ions  wi th design think ing a t i ts  co re. The fi rst eight  
sess ions  are designed to understand the sk i l ls  and 
strategies required to develop a  design think ing 
mindset,  and in  the last four  sess ions,  these learnings  
are app lied to find so lutions  to a  rea l- l i fe problem.  

6  Dream A 
Dream 

After Schoo l Li fe 
Sk i l ls  Program and 
Career Connect  
Program 

Dream A Dream is current ly implementing both,  the 
“After School  L i fe  Ski l ls”  and the “Career Connect  
Program” . .  Both programs focus on empowering 
young peop le to  overcome adv ers i ty and flourish  in a 
fast-changing wor ld.  “Career Connect”  achieves  the 
above by focusing on making a  hea lthy transi t ion to 
adulthood.  

7  
Kaivalya 
Education 
Foundation 

Pr incipal/Schoo l 
Leadership 
Development 
Program (SLDP)  

“The School  Leadership Development  Program” (SLDP)  
i s  focused on prov iding holi s t ic training and suppor t 
to the schoo l leaders  of  gov ernment pr imary schoo ls.  
It a ims to  help schoo l leaders experientia lly  
understand and dev elop  sk i l ls  which bui ld thei r  
leadership and coaching competencies.  Through the 
training of  schoo l leaders , the program promotes 
systemic change in teacher  profess iona l  
development approaches and impacts s tudent 
learning outcomes.  “The Distr ict Trans formation  
Program”  works with sys tem- lev el o fficials .  

8  
Magic Bus 
India 
Foundation 

Chi ldhood to  
Livelihood Program 

The “Childhood to L ive lihood”  program works  with  
adolescents from the age o f 12 through to 18, 
enab ling the completion o f secondary  school, and 
later,  the transi t ion to livelihood and a delay in  age 
at marr iage. All  sess ions and programs have gender 
as a cross -cutting theme moving from a  focus  on 
access  to par ticipation and space, to larger  i ssues o f  
agency , particu lar ly with regard to  marr iage. Al l  
programs are supported by a  strong Community  
Connect  i .e.  bui lding support  among parents,  
community  leaders  and co llectiv es, for ado lescent 
aspirations  

9  
Pratham 
Education 
Foundation 

Li fe Sk i l ls  Program 
at Pratham 

A cus tomized Li fe Sk i l ls  module is  o f fered  as part  of 
various Pratham  programs that are designed for 
adolescents and youth.  Cur rent ly Li fe Sk i l l s  i s  o ffered 
in two programs,  the “Second Chance Program”  and 
“KGBV Program”.  “Second Chance Program” helps  
schoo l drop  outs , mainly  gi r ls  and women, to 
complete thei r  grade 10 certi f ication. The “KGBV 
Program”  focuses on adolescent  gi r ls  and Li fe Sk i l ls  i s  
a key par t of  the program.  
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10 Quest 
Alliance 

Digital  Li fe Sk i l ls  
toolk i t  & Master  
Coach Too lk i t  

The “Digital  L i fe  Ski l ls  Toolkit” ,  designed by Quest 
Al l iance,  a ims to develop Li fe Sk i l ls  amongst 
faci li tators  and bui ld  thei r  capacity to ef fectively 
faci li tate Li fe Sk i l ls  experiences  for  thei r  students . 
Faci li tators a re trained to use the too lk i t through 
workshops  and post  training, they are prov ided the 
Digital  Li fe Sk i l ls  too lk i t for  ongoing structured suppor t 
to plan thei r  l i fe sk i l ls  sess ions . The “MasterCoach 
Toolkit”  bui lds  the sk i l ls  o f a coach for the trainers 
and helps them be good faci li tato rs a long with 
learning about understanding their students  and 
bui lding st rong re lationships with  thei r  
students.  Trainers  a lso become part o f the Quest' s  
tra iner community , ca lled trainer tr ibe, for ongoing 
refection and learning with  peers .  

11 Room to  
Read 

Gir ls '  Education 
Program 

The “Gir ls ’  Education Program”  a ims to  support  gi r ls  to 
stay in school longer , progress  towards completion of  
secondary schoo l, and acquire the sk i l ls  and agency 
they need to make informed choices about thei r  l ives 
and realize thei r potentia l.  One social  mobi li zer ( loca l 
mentor ) leads  groups o f 20-25 gi r ls  th rough Li fe Sk i l ls  
sess ions  and works with groups  of 10-15 gi r ls  in  a 
group mentoring sess ion. The program consists o f four 
components:  ( i )  Prov iding Li fe Sk i l ls  tra ining focused 
on bui lding cri t ica l think ing,  empathy and sel f-
re liance; ( i i )  Prov iding mentorship through loca l 
mentors  who act as  ro le models; ( i i i ) Prov iding 
targeted need-based exam and materia l suppor t for 
schoo l costs  such as tui t ion fee, uni form etc; and (iv)  
Engaging wi th fami lies, schoo ls  and communi ties  
through workshops and meetings to create a 
supportive out look towards gi r ls  in -school education 
as wel l as advocacy.  

12 

SNEHA 
(Society for 
Nutr i t ion 
Education 
and Hea lth 
Education)  

EHSAS 
(Empowerment 
Health  and 
Sexua li ty o f 
Adolescents)  

The “EHSAS”  program works with  adolescents to  
address thei r  holi s t ic dev elopmenta l needs , improv e 
hea lth seeking behavior (physica l and mental), and 
incu lcate a tti tudes  that cha l lenge patr iarcha l norms 
and reinfo rce posi t iv e gender equitab le behavior. 
The program focusses on educating ado lescents,  
mobi li z ing communities,  prov iding basic hea lth 
serv ices and work ing with  pub lic insti tutions  to 
improve policy.  I t engages  wi th ado lescents  to ease 
thei r  physical  and emotiona l transi t ion to  adulthood, 
whi le enab ling them to become contr ibuting cit izens .  
Simultaneous ly,  i t works with parents, communities 
and hea lth  systems to  make them more responsive to  
the needs o f ado lescents.   
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13 

Study Hal l  
Education 
Foundation 
(SHEF)  

Aarohini  Ini t iative, 
Prerna  Gir ls  Schoo l, 
Prerna  Boys Schoo l 

“Prerna Boys and Gir ls  Schools”  a im to help chi ldren 
develop a social  and po li t ical  consciousness , 
particu lar ly surrounding gender  inequa li ty.  Teachers 
engage gi r ls  and boys in  week ly discuss ion-based 
classes  ca l led cr i t ica l  dialogues, i n order to help 
them unders tand how gender  limits thei r  l ives  by 
examining thei r  own experiences . In  this  way, chi ldren 
learn about the sys temic nature o f patr iarcha l 
oppress ion and col lectively envis ion solutions  for  a 
more ega li tar ian society.  The “Aarohini  In it iat ive”  i s  
an out reach program that  takes the “Prerna”  
curr icu lum to chi ldren in gov ernment upper pr imary  
schoo ls through teacher  training.  Teachers o f these 
schoo l receive a ser ies o f workshops focused on ( i ) 
helping teachers  dev elop a gender lens and 
increasing teachers’  socia l and poli t ica l awareness; 
( i i ) helping teachers engage with  chi ldren in  cr i t ica l 
dialogues  in order to examine gender  in thei r  own 
lives and advocate for  gi r ls’  r ights and gender  
equa li ty;  and (i i i ) helping teachers expand their v iew 
of education, and their  ro le as teachers,  to become 
advocates  for  thei r  students and for gender justice in  
the wider community .  

14 The Teacher 
Foundation  

Safe and Sensi t ive 
Schoo ls Program 
(SASS)  

The “Safe and Sensit ive Schools Program” (SASS)  o f 
The Teacher Foundation  i s  a imed at enab ling schoo ls  
to estab lish an overa l l cu lture that  i s  safe and 
sensi t ive, through embedding po licies, spaces and 
interactions that  are posi t ive, const ructive, nurtur ing 
and co l laborative for  al l -  students and staff 
members . The program helps  schools enforce systems  
which contr ibute to  bui lding a  who le schoo l eco-
system and cu lminates  in schools  being certi f ied  as 
safe schoo ls.  
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Organizations in this study represent a wide geographic distribution across India. With the exception of 
Goa and majority of the far North-eastern states of Manipur, Nagaland, Arunachal Pradesh, Sikkim and 
Meghalaya, the interventions span the entire nation.  

 

Figure 2. Geographic distribution of organizations implementing Life Skills. 
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With regards to beneficiary focus, programs from eleven organizations focus on the adolescent as their 
direct beneficiary, one focuses on teachers, and one each, on school and school administration. Figure 3 
provides a breakdown of organizations and their direct beneficiary focus.  

 

  

Figure 3. Summary of direct beneficiary for organizations implementing Life Skills Interventions. 

Within the adolescent age group, beneficiaries vary by program, with some organizations such as Dream 
a Dream having a wide age range of 13-21 years. Pratham’s “Second Chance Program” works with girls 
and women in the age group of 16-45 years. 

With regards to intervention time, there is variation across organizations, ranging from Akanksha’s 
intense school-based model to a twelve-week program for Design for Change.  

The scale of operation across organizations varies significantly, with organizations like Quest Alliance 
reaching 3,500 teachers to others like Aflatoun and Magic Bus reaching over 100,000 beneficiaries.  

As seen in Table 6, program implementation methods range from whole school programs as is the case 
for Akanksha, in-school programs as is the case of Breakthrough, CorStone, Design for Change, Magic 
Bus, Pratham and Room to Read, to after-school programs as in the case of Aflatoun and Dream a 
Dream, to out-of-school programs for organizations like Dream a Dream, Magic Bus, Pratham and 
SNEHA, to teacher or educator training programs (where the direct beneficiary is not the adolescent) as 
is the case with Kaivalya, Quest Alliance, SHEF and The Teacher Foundation.  

A whole school program is one where the entire school has an approach to Life Skills, in-school is where 
it is integrated into the school curriculum/school day, after-school programs are conducted in school but 
are not part of the curriculum or are optional, and out-of-school programs are conducted outside of the 
school system. 

  

Distribution of Beneficiary Type across 
Organizations

Adolescent Administration Teacher School
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Table 6. Implementation models and intervention lengths of various Life Skills interventions. 

S.No Organization 
Name Implementation Model  Intervent ion  Length  

1 Af latoun After schoo l program 40 lessons for 1-2  hours per week  

2 Akanksha  
Foundation K-10 Schoo ls  7-12 years  

3  Breakthrough In-schoo l program 32 curr icu lum and 12 assembly sess ions  

4  CorStone In-schoo l program 25 ses s ions  

5  Design for 
Change  In-schoo l program One sess ion per week for twelve weeks  

6  Dream a  Dream Out o f schoo l program, 
after schoo l program  

The “After  School  L i fe  Ski l ls  Program”  i s  
multi -year, wi th 25-30 two-hour sess ions per  
year.  The “Career  Connect Program” s tarts 
with  li fe sk i l l s ,  25 days, fo l lowed by  choice 
of Sk i l l Development and last mi le support   

7  Kaivalya  Head Master training Three years  

8  Magic Bus  In-schoo l program and 
community  interv ention.  Multi -year , 30 sess ions per year  

9  Pratham  In-schoo l program, out-o f-
schoo l program 

30-40 class room sess ions  of  one hour each 
and a community -based group  project  

10 Ques t Al liance Teacher training 

Face to  face workshop for trainers , access 
to digita l toolk i t , 5 months v i rtual  mentoring 
support post  training and peer support 
through trainer  tr ibe 

11 Room to  Read  In-schoo l program  

Seven year, in  schoo l program with 77 li fe 
sk i l ls  sess ions,  49 mentoring sess ions, 14 
parent-workshops,  annual community  
campaign fo r the sta ff - led  model.  

12 SNEHA  Out o f schoo l program Multi -year  

13 SHEF  Whole Schoo ls and 
Teacher workshops  

“Prerna Schools”  i s  a whole school and 
alumni t racking mechanism.  “Aarohin i”  i s  a 
two-year  program that includes  an 
orientation training,  a ref resher, a  
community  campaign and casework.  

14 The Teacher 
Foundation 

Teacher and Head Master 
training 

One and a  ha lf  years, 10-12 sess ions  for  
teachers , up  to 20 sess ions for head masters  

 

 Focus on Gender 

Eight of the fourteen organizations interviewed have programs with an explicit focus on gender. These 
include Aflatoun’s “Aflateen” program, Breakthrough, CorStone, Magic Bus, Pratham, Room to Read, 
SNEHA and SHEF. SHEF believes in disrupting structural barriers and traditional notions of gender. Room 
to Read approach their work from a life outcomes perspective. “Staying in school longer means girls are 
likely to be able to build a smaller and healthier family, lower probability of contracting HIV and earn a 
higher wage. [They are] also likely to marry later.” SNEHA and Breakthrough approach it from a rights-
based angle, and CorStone from a mental health/resilience point of view.   
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7. Frameworks and Life Skills Focus 

 Life Skills Frameworks 

The most commonly used Life Skills framework across organizations in the study is the World Health 
Organization (WHO) framework. Dream a Dream, Pratham, Quest Alliance, Room to Read and The 
Teacher Foundation have used the WHO framework for identifying Life Skills. However, the common 
practice is to use a subset of skills from the frameworks or combine frameworks and local needs to meet 
the needs of the beneficiaries. Organizations such as Magic Bus and The Teacher Foundation have 
combined the WHO frameworks with the International Labor Organization (ILO) and the Collaborative 
for Academic, Social and Emotional Learning (CASEL) frameworks respectively. Kaivalya uses the CASEL 
framework and The Teacher Foundation used a research-driven approach to identify Life Skills by 
conducting a large-scale survey in ten languages across teachers and students to outline their skills 
priority. They have also used the United Kingdom Social and Emotional Aspects of Learning (UK-SEAL) 
framework. CorStone use the Ecological Framework of Resilience. 

Table 7. Overview of commonly accessed Life Skills frameworks by organizations in the study. 

World Health 
Organization (WHO) 

(16)  

Collaborative for  Academic, Social  and 
Emot ional  Learning (CASEL)  (17)  

ILO Employabil i ty 
Framework  (18)  

Decis ion making,  
Problem solving ,  
Creative thinking,  
Cr it ical thinking,  
Communication ,  
Interpersonal ski l ls ,  
Self -awareness,  
Empathy,   
Coping wi th emotions ,  
Coping wi th stress  

Self-awareness:  
Accurately assess ing one’s feelings , in teres ts,  
values and strengths  
Self-management :  
Regulating one’s emotions to  hand le s tress,  
Contro l l ing impulses  
Social Awareness:  
Being ab le to  take the perspective o f and 
empathize with  others  
Relationship  Sk i l ls :  
Establishing and maintaining healthy and 
rewarding re lationships, res ist i ng 
inappropriate social  pressure,  Reso lv ing 
conflict  
Responsib le Decis ion  Making:  
Making decis ions , Respect for o thers,  
applying decis ion making sk i l ls  to academic 
and socia l s i tuations  

Learning to Learn ,  
Communication ,  
Teamwork,  
Problem Solving 
 

 

Employability and health are strong driving factors for the selection of frameworks as evidenced by 
the popularity of the WHO and ILO frameworks. Dream a Dream, for example, started engaging youth 
through job-readiness or communication/English training programs (although these are not the ultimate 
outcomes), and SNEHA used Physical and Sexual and Reproductive Health (SRH) as the starting point, 
both with a long-term view to bring Life Skills to adolescents. 
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Design for Change uses a design-thinking approach and the “Feel-Imagine-Do-Share” framework 
developed in collaboration with IDEO and the Stanford Design School. While the model is low-touch, it 
has high transferability and cost-effectiveness. Akanksha uses a three-pronged “Youth Development, 
Academic Achievement and Community Engagement” framework centered on the child. Kaivalya has 
developed their own framework around “Meaning-Learning-Joy-Pride”, while SHEF does not use a Life 
Skills framework. Instead, their work is anchored in critical feminist pedagogy. 

 Life Skills Focus/Conceptualization 

Life Skills have been conceptualized by organizations in various ways. There is focus on gender equity, 
employability/entrepreneurial skills, academic outcomes, adversity, resilience (from the mental 
health perspective), and leadership/role of the adult (from a systems change perspective). Some 
organizations also have a multi-level focus.   

 

  

Figure 4. Life Skills focus or conceptualization by various organizations1.  

 
 
  

                                                             

1 Some organizations have more than one stated focus area. 
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Academic Outcomes 

Educational outcomes and attainment amongst adolescents are positively impacted by the development 
of Life Skills (19). A longitudinal study conducted by the Organization for Economic Cooperation and 
Development (OECD) on eleven countries indicated that Life Skills have a significant impact on the well-
being and health-outcomes, thus, enabling adolescents to gain more from their education (19). The 
same study also established that a combination of cognitive and Life Skills development leads to a 
greater impact on educational outcomes as well as basic literacy and numeracy. Combining Life Skills 
education with cognitive skills development has also shown increased formal school participation and 
numeracy scores in developing nations such as Ethiopia (20; 21).  

Adversity 

Learning how to deal with adversity is an important aspect of a child’s healthy development as constant 
exposure to stressful situations can result in negative lifelong repercussions (22). Researchers have 
found that toxic stress response can occur when a child experiences continued adversity such as physical 
or emotional abuse and chronic neglect. This can lead to the disruption of the development of brain 
architecture, and an increased risk of stress-related disease and cognitive impairment well into the adult 
years. Focus on the development of self-efficacy, self-regulation, a sense of perceived control and strong 
adaptive skills could mitigate the negative effects of exposure to adversity (22). 

Employability/Entrepreneurship 

School-to-work transitions are usually viewed as an accumulation of academic and vocational skills, or a 
combination of both (23). However, employers have increasingly continued to value teamwork, 
collaboration, and communication as essential traits in job-seekers. Social skills such as perspective-
taking and flexibility are in higher demand as employers recognize that young people with these traits 
tend to not only work better in teams but are also able to adapt better to changing situations (24). 
Hence, employer expectations have changed over time with more value being given to Life Skills in the 
labor market. Research shows that a combination of Life Skills and vocational training led to an 
increased sense of empowerment amongst disadvantaged youth and improved their financial literacy, 
especially amongst girls (25; 26; 27). Channeling efforts towards building a combination of vocation skills 
and Life Skills will allow adolescents to acquire gainful employment and improve their work 
performance. Entrepreneurship, defined as a dynamic combination of creativity, adaptation to change, 
innovation, visioning, risk-taking and problem solving is strongly linked to Life Skills (28; 29). 

Gender 

Several programs and evaluations have established that Life Skills are important for adolescent girls to 
be able to overcome structural inequalities that lead to gender inequality (26). The cognitive and 
socioemotional skills and mindsets that girls develop during this period are critical to academic learning 
and engagement both in and beyond the classroom (30). One such program, where in-school adolescent 
girls were paired with out of school adolescent girls and taken through a Life Skills, health and vocational 
training program, showed a significant increase in girls’ enrolment in school (31). Building Life Skills 
amongst adolescent girls is shown to promote agency, measured as a combination of decision-making 
ability, mobility, sense of efficacy and access to resources (32). Thus, to persist in their education and 
succeed in developing academic skills, girls must develop a wider array of skills and mindsets including 
self-regulation, agency, resilience, self and social awareness, problem solving, critical thinking, and joy in 
learning. 
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Resilience  

Resilience is defined as the process of adapting well in the face of adversity, trauma, tragedy, threats 
and significant sources of stress (33). Psychosocial behaviours linked to resilience include effective 
planning skills, persistence, empathy, self-regard, optimism and kindness (34). Mental distress is a 
leading cause of health-related burden for the youth both globally (35) and in India (36). Research shows 
poor mental health is linked to childhood adversities such as poverty, gender inequality, low educational 
attainment, physical and sexual abuse (36; 37). Limited research has been conducted on mental health, 
resilience and protective factors among young people in low- and middle-income countries (38), but 
studies conducted to measure the impact of programs linked to resilience in India have shown a positive 
impact on participant attitude, mental health and physical health (35; 39).  

Role of the Adult 

Building strong relationships between adults and children, both within and outside the classroom, 
fosters success in life by enhancing self-confidence, a sense of responsibility and the capacity to work 
(19). Although it is fairly intuitive that a teacher’s well-being and social-emotional condition is highly 
impactful on student learning, the influence of the same on a child’s social-emotional development is 
usually not factored into policy decisions, mostly owing to the ambiguity around measuring social-
emotional learning amongst children (40). Teachers with better emotion regulation are likely to 
reinforce positive student behavior, and support students in managing emotions, translating into a 
sense of achievement and self-efficacy (41; 42; 43).  

Even outside the classroom, a positive adult influence is a determinant of healthy brain development 
(44; 45; 46; 47). Relationships enable children to define who they are, what they can become, and how 
and why they are important to other people, thus, shaping their sense of self or Agency (48; 49; 50). 
Caring and responsive parent-child relationships are also associated with stronger cognitive skills in 
young children and enhanced social competence and work skills later in school, which highlights the 
connection between social-emotional development and intellectual growth (51). 

Leadership 

Leadership is key to bringing sustainable education reform with the school leader being the pivot for 
changing the culture of a school (52). Headmaster leadership with a focus on the development of 
teachers’ knowledge and skills, professional community, program coherence, and technical resources is 
at the core of building school capacity which positively impacts both instructional quality and student 
achievement (53). Globally, researchers have recognized characteristics and competencies of strong 
leaders in a variety of different ways (54; 55). Emotionally intelligent leaders are self-aware, sensitive 
and inspiring to others, and able to address the everyday challenges of an institution while 
simultaneously working towards bringing fundamental change to it (52). Thus, building leadership 
competencies for principals/school leaders allows them to bring sustainable change in their institutions.  
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 Agency 

The most common focus of Life Skills is to build adolescent Agency, with nine out of fourteen 
organizations having an explicit focus on it. Organizations like SNEHA, SHEF, Aflatoun and Magic Bus 
have articulated building a sense of identity or agency. SNEHA aims to enable girls to “construct their 
own identity” and “stand up for who they are”. They assert that “people need to be free to make certain 
choices”.  

Kaivalya, Akanksha and Breakthrough also have agency embedded in their interventions. Adolescent 
agency is also reflected in the fact that some of the organizations such as Aflatoun or Magic Bus use self-
efficacy scales to estimate impact, which is a key measure of agency.  

For Room to Read, the “ability to make informed decisions” is the core outcome. Design for Change 
“empowers and inspires children to drive change in community” and states that “for the first time, 
children are being recognized for making a change”. 

 Prioritization of Life Skills  

Despite the number of frameworks and conceptualization of Life Skills across organizations, the key skills 
that appear to be the focus across four or more organizations include Creativity, Communication, 
Empathy, Critical Thinking, Interpersonal Skills, Self-awareness and Problem-solving. 

A detailed breakdown of organization-wise skills is provided in Table 13 in the Annex.  

Many of the skills listed are composites of other sub-skills. For example, Critical Thinking and Creativity 
are constituted of other constructs, with some overlapping constructs like Analogical Thinking appearing 
across both skills. 

As a part of the study, an online self-administered survey was used to ask organizations to identify key 
intended outcomes of the program. Intended outcomes are those skills that have evidence in the design 
of the interventions. Twelve organizations completed this survey, however, it is difficult to draw a 
conclusion from this data as most organizations have selected almost all skills and their sub-skills as 
intended outcomes (Table 17). This data is strongly indicative of the complexity of navigating the Life 
Skills space and highlights a fundamental challenge in working with a collective action group.  
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Figure 5. Frequency of various Life Skills reported across organizations. 
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8. Data Analysis and Interpretation 

 The UNICEF Analytical Framework 

The theory of change outlined by the UNICEF Comprehensive Life Skills Framework asserts that the 
systematic development of a breadth of skills, at scale, across the life course of the learner requires: 

• [Using] effective pedagogical strategies  
• [Creating] enabling environments  
• [Adopting] a multiple pathways approach  
• [Using] a systems approach  

This framework has been used to analyze the interview data in-depth and to understand the 
characteristics of the Life Skills interventions. The findings have been interpreted and placed within this 
framework.  

 Effective Pedagogical Strategies 

While the approaches to teaching Life Skills vary across organizations, the pedagogies used are 
interactive, engaging and self-reinforced. 

For example, CorStone uses the facilitated peer-support model to transform teachers into facilitators 
(less instructive) and introduce Life Skills using stories, games and narratives.	Dream a Dream uses an 
art- and play-based experiential learning approach, while Room to Read uses peer-learning. Aflatoun’s 
active learning methods are interactive and encourage questioning. Dream a Dream has adopted the 
personal transformation approach which makes the participant the agent of change.  

In an effort to give the ownership of learning back to the learner, Aflatoun for example, has created 
student clubs where participants have the choice to attend sessions. Akanksha has structures in place 
that foster the emergence of strong student councils and Room to Read does not provide solutions to 
the adolescents, but instead, uses activity-based learning that allows for solutions to emerge through 
peer interaction, group support and mentorship. SNEHA also encourages community projects fostering 
the interaction of students with their community. Design for Change encourages children to drive 
change in the community through design-driven projects and Pratham uses participatory methods like 
group activities, games, role plays, case studies, etc. in the classroom and helps students apply Life Skills 
in real life through a community-based problem-solving group project.	Quest Alliance uses local stories 
and games to make the student experience more relatable and engaging. Group discussions are critical 
to their learning methodology.  
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 Enabling Environments 

Focus on Ecosystem 

Of the organizations interviewed, six have explicitly mentioned having an ecosystem approach to meet 
the needs of the beneficiary. This is exhibited through community engagement, working with multiple 
stakeholders, developing new mechanisms or models, or through material support.   

Breakthrough as well as SHEF mentioned the need for systemic change and the disruption of structural 
barriers in order to have an impact, without which there would be a “backlash from the beneficiaries”. 
Dream a Dream started a new program – the “Career Connect” – in 2006, because they recognized that 
the first set of adolescents graduating from their “After School Life Skills Program” were unable to 
progress due to structural factors within their community. Dream a Dream has recognized that children 
in adversity need support beyond traditional schooling and that adolescents need to feel safe and have 
a sense of belonging. Room to Read holds workshops and meetings with parents, schools and village 
leadership, and provides targeted material support to beneficiaries. Magic Bus has a strong community 
connect program and operationalizes its work through School Management Committees and the 
formation/ activation of adolescent collectives. Akanksha also grants a high degree of autonomy to the 
individual schools to enable them to meet the needs of the children. Akanksha’s framework has a strong 
focus on community engagement. SNEHA and SHEF, organizations that focus on Life Skills for girls, 
extend their work to boys in order to change the mindsets of the other important stakeholders within 
an adolescent girl’s social structure. SHEF has modified the intervention to meet the needs of the girls. 
“If the girls have to work in the day, you need to change the intervention”. Pratham’s trainers are locally 
hired and in case of their KGBV program, efforts are made to engage with the teachers, wardens, district 
officials and also to reach out to communities from where the students come. 

Focus on Role of Adult 

“Every child needs an advocate” – Akanksha Foundation 

Eleven of the fourteen organizations interviewed have recognized the role of the adult is crucial for the 
development of Life Skills.  

The Teacher Foundation believes that “Even if a teacher is competent and capable in the classroom but 
takes on a very authoritarian persona, that impedes student learning and engagement. So, teachers 
need to engage students in a much warmer and nicer manner,” resonating with the work of Kaivalya, 
who work with administrative staff at the district level as well as with school leaders and teachers to 
create an environment where children are not fearful. Kaivalya has chosen to work with adults as a 
means of changing the structural aspects within which the children can exert agency. 

Magic Bus has stated that the lack of role models for adolescents is an issue, and Pratham was unable 
to introduce empathy and emotional regulation as skills as part of their program because the “trainers 
were not ready”. Quest Alliance directly targets the trainer as the learner, asserting that “teachers need 
to role model these behaviors so they could take it to the end learner”, and Room to Read hires local 
women who can be strong role models and mentors for their program. Dream a Dream changed their 
model from a method-centered (art or sport) approach to one where they believe that it is a caring 
adult who really creates a change in the life of an adolescent. 
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SNEHA also states that “adolescent friendly faces need to be in place” and that the first point of contact 
for working with an adolescent is the parent. SHEF depends on the teacher as a facilitator who can ask 
difficult questions and disrupt naturalized notions of gender. At Akanksha, the emphasis on the role of 
the adult led to the introduction of the “Advisory” system in schools, where each child has a mentor or 
champion. Pratham makes a conscious effort to train the trainers in skills like listening and empathy so 
that they can effectively teach and support students in the classrooms and beyond. 

 Multiple Pathways Approach 

The implementation of various Life Skills programs takes place via different modalities. These range 
from direct work with or training of adolescents, as is the case with SNEHA, Akanksha, Dream a Dream 
and Magic Bus, to a cascade training model, as is the case with CorStone. The intermediate models are 
training of local facilitators, as is implemented by Breakthrough, Pratham and Room to Read, or 
training of teachers by Design for Change, SHEF, Quest Alliance, Room to Read and The Teacher 
Foundation. Aflatoun is experimenting with both a facilitator-led as well as a government teacher 
training model.  

Table 8. Table mapping various program implementation modalities.  

S.No Organization Name Direct  Beneficiary  Implementation Modality  

1 Af latoun Adolescent  Di rect trained by s taf f, Training o f Teacher  

2  Akanksha  
Foundation Adolescent  Di rect trained by s taf f  

3  Breakthrough Adolescent  Loca l Faci li tator  

4  CorStone Adolescent  Training of  Trainer  

5  Design for Change  Adolescent  Training of  Teacher  

6  Dream a  Dream Adolescent  Di rect trained by s taf f  

7  Kaivalya  HM/Teacher/Admin Direct training o f Teachers,  School Leaders and 
System-lev el  of ficia ls by s taff  

8  Magic Bus  Adolescent  Di rect trained by s taf f  

9  Pratham  Adolescent  Cascade training of  Local Faci li ta tor and di rect 
training of  Teachers  

10 Ques t Al liance Teacher  Training of  Trainer  at Vocationa l Training 
Ins ti tutions and Indus tr ia l  Training Insti tutions  

11 Room to  Read  Adolescent  Di rect imp lementation by sta ff  as wel l  as Teacher 
Training for  gov ernment co l laborations .  

12 SNEHA  Adolescent  Di rect trained by s taf f  

13 SHEF  Schoo l chi ldren Whole school model and Training o f Teacher  

14 The Teacher 
Foundation Schoo l Training of  Teacher  
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 Systems Approach 

Majority of the organizations have some form of government partnership or engagement. These have 
been outlined in detail in Table 9. 

Table 9. Descriptions of government engagement across organizations. 

S. No Organization  Descr iption of  Engagement  

1 Af latoun 

Af latoun  implements  thei r  program in  partnership with the Himacha l 
Pradesh state government as  an a fter-school program and have had 
i t integrated into the schoo l t ime tab le.  MelJo l i s  the implementing 
partner.  

2  Akanksha   
Akanksha  operates  in a  pub lic-private partnership model where 
schoo l in fras tructure and maintenance are prov ided by the 
government and the teachers and sta ff  are recruited  by Akanksha .   

3  Breakthough Breakthrough  i s  work ing in government schoo ls  in Haryana and Bihar 
as wel l as in  seven distr icts o f Uttar  Pradesh.  

4  CorStone 

CorStone i s  work ing with the sta te gov ernment  of  Bihar for 
implementing the program s tate-wide. They  hav e a cascade training 
model and hope to exit the state in three years,  after  having bui l t 
state capacity.  They  propose to continue consu lt i ng once they exit  
the sta te.  

5  Design for 
Change 

Design for Change  has worked with the Tami l  Nadu government in the 
past and are now in  conversa tion with the Delhi  Sta te Gov ernment to 
incorporate their model into  the government’s “Happiness 
Curr iculum” .   

6 Dream A 
Dream 

Dream a  Dream  i s  the principa l anchor executing the development 
and ro ll -out  of  the Delhi  Government’s “Happiness Curr iculum” .  

7 Kaivalya Kaivalya  works with education officia ls,  administra tive s taf f and 
schoo l leaders.  

8  Magic Bus  

Magic Bus has MoUs to  implement  the program through schools  in 
three distr icts  of  Maharasht ra and in the s tate o f Mizoram. 
Additiona l ly, MoUs through partners in  Rajasthan,  Chhattisgarh,  
Maharashtra and Madhya Pradesh enab les  this  program to run in 
schoo ls i n remote locations across these four states.  

9  Pratham Pratham  i s  work ing at the s tate level in  Bihar , Jharkhand and Uttar 
Pradesh for  the KGBV Program.  

10 Quest 
Alliance 

QA has agreements  wi th Di rectora te of  Emp loyabi li ty  and Training 
across 5 s tates. Trainers from 500+ private and gov ernment centers  
have been trained.  

11 Room to  
Read 

Funding has been obtained for  sca ling up work v ia a government- led  
model.  Work in  Chattisgarh s tate has commenced and agreement 
with  Rajasthan state has been s igned.	The “Gir ls  Education  Program”  
i s  being imp lemented in di rect mode as well  as with col laboration 
with  the gov ernment in a  sca le up across a ll  the 179 res identia l KGVs,  
Porta Cabins,  Ashramsha las and some hos tels.  

12 SNEHA 

SNEHA advocates with pub lic insti tutions to  br ing recognition of  the 
adolescent population as an important demographic. They  are also 
looking at bui lding a  cadre o f youth volunteers  th rough an intensive 
eighteen-month training.  

13 SHEF  SHEF’s  cur r icu lum has been recognized by UNICEF and the s tate 
government of  Rajasthan wi l l be using i t in  thei r  schools.   

14 The Teacher 
Foundation 

The Teacher Foundation  i s  i n conversation wi th the Delhi  Gov ernment  
to set up a co llaboration.  
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9. Life Skills Measures and Evaluations 

 Assessments and Evaluations 

Organizations in the study use a variety of assessment tools to measure impact. These have been listed 
in Table 10. While some like CorStone and SNEHA have used standardized Life Skills tools, others like 
Dream a Dream, Breakthrough, Design for Change, and Room to Read have developed tools in 
partnership with other organizations. Pratham has developed tools in-house that are aligned to its Life 
Skills Framework and intervention. Akanksha stated that due to the complexity of Life Skills and the fact 
that the Life Skill development is embedded more in their process, they have not been able to measure 
them. The Teacher Foundation has laid a strong foundation for tool development through the 
meticulous and research-driven development of the iSELF framework. Often, however, organizations 
have resorted to measuring outcomes like delayed marriage (Magic Bus), academic outcomes 
(Kaivalya) and opting to participate in the labor market (Magic Bus) as measures of impact in the 
absence of readily available tools.  

Overall, the emphasis on evaluation across organizations is high, despite the lack of tools to measure 
Life Skills. Organizations have used a range of methods from RCTs to qualitative case studies to 
understand the impact of programs.  

• Aflatoun is conducting a systematic RCT where they are comparing the impact of implementation via 
a partner-led model versus a government-led model.  

• CorStone has conducted systematic evaluations at every level of scale and tested a variety of 
implementation methods to understand the impact of their program. They have also conducted an 
RCT. 

• Breakthrough conducted an RCT with J-PAL where they found a higher behavioral impact of the 
intervention on children with more regressive parents.  

• Room to Read has developed their own tools to measure Life Skills outcomes, piloted in 2016 in 
India and thereafter tested in three different countries. Further using the tool, they have completed 
a baseline evaluation in year 2017. They have also conducted an RCT with JPAL 

• SHEF has written case studies but no formal evaluation has been conducted yet.  
• Dream a Dream has developed the Life Skills Assessment Scale, and have used the scale for pre-post 

evaluations of their program.  
• Quest Alliance has conducted an evaluation with the Rajiv Gandhi Institute of Youth Development. 

They have also done an evaluation recently with Sattva to evaluate a shift in trainer capacity, how 
that capacity translates into a better learning experience for students and improved student-trainer 
relationships.  

• SNEHA has undertaken a qualitative process evaluation supported by the Ford Foundation. 
• Magic Bus has an RCT currently headed towards the endline, being funded by 3ie and conducted by 

CDDEP, New York, the University of Fordham and University of Chicago. 
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Table 10. Table outlining assessments and methods used by organizations to measure Life Skills. 

S. No Organization  Assessments 

1 Af latoun 
Self-ef ficacy sca le, empathy , social sk i l ls ,  cr i t ica l think ing, future 
or ientation,  r ights  and responsibi l i t ies and gender  equity too ls have 
been tes ted in  multip le countr ies.  

2  Akanksha  Not avai lab le 

3 Breakthrough J-PAL developed too ls  

4  CorStone 

Emotiona l res i l ience was  measured with the Connor  Davidson 
Resi l ience Sca le-10 (56) ; se lf-efficacy  with  Schwarzer's  General  Sel f-
Efficacy  Sca le (57);  socia l-emotional  assets with i tems from the Chi ld 
and Youth Resi l ience Measure (58);  depress ion with  the Patient  Hea lth 
Ques tionnaire (59) ; anxiety with  the Genera l Anxiety Disorder (60) ; 
posi t ive psychologica l wel lbeing with the K IDSCREEN-52 Psychologica l 
Wellbeing Subsca le (61);  and social  wel lbeing with  the K IDSCREEN-52 
Socia l Suppor t and Peers  Subsca le (61).  Have a lso pi loted other  too ls 
such as us ing linguist ic inquiry  and word-count  (LIWC) and v ideo-
based coding stra tegies (pi loted with adult populations).  

5  Design for 
Change Evaldesign developed too ls  

6  Dream a  Dream Li fe Sk i l ls  Assessment  Sca le1 

7  Kaivalya TIPPS (62) for teacher  practice,  workplace qua li ty measurement too ls.  

8  Magic Bus  Genera l Self  Ef ficacy Scale and Resi l ience ten-point scale, measures  
of delayed marr iage,  opting to  work, continuing education 

9 Pratham Interna lly  design too ls  

10 Ques t Al liance 
Use a combination o f formative and summativ e assessments  for  
measuring Li fe Sk i l ls . Application-based methods  or p roject-based 
learning are used to  track atti tudinal  changes  

11 Room to  Read 

Developed own tools to  measure Li fe Sk i l ls  outcomes ,  pi loted in 2016 
in India and thereafter tes ted in three di fferent countr ies . Further 
us ing the too l, they have completed a  baseline eva luation in  year 
2017.  

12 SNEHA 

GEMS scale, ICRW posit ive youth development too lk i t 2,  qua li tative 
measures, the Connor  Davidson Resi l i ence Scale and month ly sample 
surveys to ascertain  improvements  agains t indicators  and targets , 
invest i n research and pub lications in peer  rev iewed journa ls.  

13 SHEF  Case s tudies, a lumni  tracking and program moni tor ing of  Aarohini  by  
alumni. Aarohini  program a lso had a thi rd par ty evaluation.  

14 TTF  iSELF  framework  

 

The internal capacity for evaluation varies across organizations, with Magic Bus, Room to Read and 
SNEHA having internal evaluation teams, and Design for Change working entirely with external 
organizations for evaluations and tool development. Organizations such as Magic Bus have also brought 
to light the issue of disproportionately low funding for evaluations. Overall, there is a strong and 
consistent requirement for measuring Life Skills across all organizations.  

                                                             

1 Kennedy, F., Pearson, D., Brett-Taylor, L., Talreja. V. (2014) The Life Skills Assessment Scale: Measuring Life Skills of Children in 
the Developing World. Social Behaviour and Personality 42(2) 197-210. 
2 https://www.icrw.org/publications/pyd-measurement-toolkit/ 
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Organizations are trying to innovate Life Skill Measurement. For example, Magic Bus has tried to 
create vignettes to move away from scales and Pratham evaluates student projects as well, highlighting 
innovativeness in measuring Life Skills.  

The willingness to participate in a collective tool development exercise is high, with all organizations 
expressing enthusiasm to participate. However, most organizations expressed a desire to understand 
more fully how a collective action project around creating open source Life Skills assessment tools would 
be structured, what staff and time commitment would be required, and what financial resources would 
be available. 
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 Developing Life Skills Assessments 

A number of considerations for developing Life Skills assessments have emerged based on observations 
outlined in Table 11.  

Table 11. Table listing recommendations for developing Life Skills assessments. 

S. No Observation  Recommendation  or  
Consideration  

1 

For Design for Change,  too ls to measure the impact 
of the “Employabi l i ty  and L i fe  Ski l ls  Program (ELSP)”  
were not usable in  a t r ibal b lock in Jharkhand due to  
a low level o f comprehension o f the wri t ten word , 
high lighting the importance o f social  and 
stakeho lder context  for  too l development.  The same 
assessments were well  received in schools  in the 
adjacent b lock.  

Thorough unders tanding o f the 
context o f operationa lization of  
Li fe Sk i l ls  i nterventions.  

2  

Magic Bus  has sta ted that the communi ties  they  work 
in tend to show high levels  of  res i l i ence at  baseline.  
They identi f ied  over t ime that  in communities  facing 
advers i ty, res is tance is  perceived as res i l ience.  How 
the sk i l ls  are defined or conceptua lized in  di f ferent  
contexts i s  highlighted through this  observation.  

Clear and precise ar ticula tion 
of Li fe Sk i l ls  and their sub-
cons tructs .  

3  
Magic Bus  has faced the cha l lenge of  teasing out 
the effects o f indiv idua l growth/maturation from sk i l l 
acquis i t ion.   

Support  high quali ty  research 
studies  and r igorous  design to 
be ab le to draw causal  
inferences of  the impact o f 
various interventions .  

4  

A number o f organiza tions fo llow a three-tiered 
approach  to designing Li fe Sk i l ls  interv entions. 
Af latoun  breaks  this  into  “ identi ty,  sel f,  community  
and world”. This  means that  the focus  i s  on 
understanding themselves , their  immediate 
relationships , the communi ty and the world around 
them .  Akanksha ,  Breakthrough  and CorStone have 
also used this  approach to Li fe Sk i l l s .   

Knowing what a specific 
improvement in  Li fe Sk i l l score 
trans lates to in  terms  of  the 
knowledge,  atti tudes and 
behavior of  an ado lescent  i s  
required.  

5  Breakthrough  has observ ed that the impact on the 
lowest quar ti le i s  the highest .  

Consider  stra ti f ied sampling 
methods to disaggregate the 
heterogenous ef fects o f 
observable characterist ics such 
as socioeconomic lev els etc.   

6  
Breakthrough  has conducted a Randomized 
Contro l led Tr ia l (RCT) with J-PAL, where too ls wi ll  be 
re leased after  a longitudinal  study  is  completed.  

Share tools more openly .  

 

These design considerations would be valuable to a collective initiative for tool development going 
forward.  
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10. Viability of a Collective Impact 
Initiative 

 Complexity of Defining Life Skills 

The measurement of Life Skills is challenging, with variability in intended outcomes, lack of consensus of 
defining skills and the dearth of measurement methods available, particularly for the context of India. 
This complexity is valid, given that several constructs appear across multiple skills. For example, the 
analogical thinking construct is present in both Creativity as well as Critical Thinking. Furthermore, there 
is a debate around the relationship between skills and their impact on each other. In the case of Critical 
Thinking and Creativity, there exist two contradictory streams of thought. Several scholars are of the 
view that the two skills are independent of each other (63; 64; 65; 66). Others argue that Creativity and 
Critical Thinking are inseparable, and that a certain amount of Creativity is essential for Critical Thinking 
(67; 68). A recent review of the literature on Life Skills in the field of international development 
education found that “there are as many definitions of Life Skills as there are global education actors 
and thought leaders” (69).  

For a collective impact initiative, therefore, the articulation of Life Skills clearly and precisely, with an 
understanding across organizations and within the contexts of their operation, would be a crucial first 
step towards an effort to develop open-source tools.  

 Agency: A Unifying Theme for a Collective Impact 
Initiative 

The OECD has outlined agency at the centre of their student learning framework for 2030 (70). The 
recent Aspen Institute report by the Recommendations from the National Commission on Social, 
Emotional, & Academic Development also focuses on school cultures that encourage student voice and 
agency (71).  

Agency is the capacity of individuals to act independently and to make their own free choices (72). It is 
the belief that one has the power to affect change by one’s actions (72). This belief in one’s self, or self-
efficacy, is a key source of personal development (73). Individuals with higher self-efficacy beliefs are 
able to expand their freedom of action and realize desired future outcomes (73; 74; 75).  

Adolescence has been noted as a formative period for an individual’s values, life-styles and behaviours. 
Researchers have identified early adolescence as a particularly precarious stage regarding changes in 
achievement beliefs and behaviours amongst learners. Young adolescents, more so than other age 
groups, doubt their ability to succeed at schoolwork, question its value, and decrease their effort toward 
academics (76; 77; 78). Hence, early adolescence marks the start of a downward trend in self-efficacy 
beliefs and hence agency for many children (79) who start engaging only in activities they feel 
competent about and avoiding those they do not. This is particularly critical at the high school and 
college levels, where young people progressively have more choices available to them (80). Self-efficacy 
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beliefs or agency is a critical determinant of the life choices individuals make and of the courses of 
action they pursue and can predict approximately a quarter of the variance in academic performance 
(80). Meeting the needs of adolescents, particularly in the context of today’s world, involves building 
their self-efficacy beliefs, addressing their increased desire for autonomy, and fulfilling their need for 
positive and supportive interactions with both, their peers as well as adults (81). 

As majority of the organizations have indicated a focus on Agency, it could serve as an anchor for the 
collective with unique skills being specific to individual organizations or sub-groups within the collective. 

 A Framework for Collective Action 

According to the Stanford Social Innovation Review (82), the five conditions of collective success entail 
having a common agenda, shared measurement systems, mutually reinforcing activities, continuous 
communication and backbone support. We recommend action items for the building of a collective 
based on these conditions. 

Table 12. Framework and recommendations for successful collective action. 

Framework Recommended Action  

Common Agenda:  Co l lective impact 
requires a l l participants  to  have a shared 
v is ion for change,  one that  includes a 
common understanding of  the problem and 
a jo int approach to so lv ing i t through 
agreed upon actions.  

•  Unders tand need for  open source too l 
development (done) 

•  Clear s tatement o f goals  and mode of  
operation (requested  by organizations )  

•  Agreement on prior i ty  Li fe Sk i l ls  
•  Agreement o f defining prior i ty  Li fe Sk i l ls  

Shared Measurement Systems:  Developing a 
shared measurement system is essentia l to 
col lective impact.  

•  Define metr ics for success o f network  
•  Set long- term p lan and timelines  
•  Set up project management sys tems  

Mutually  Reinforcing Activ it ies:  Col lective 
impact ini t iatives  depend on a  diverse 
group o f s takeholders  work ing together,  not 
by requir i ng that a ll  participants do  the 
same thing,  but by encouraging each 
participant  to undertake the specific set  of 
activ i t ies  at which i t excels in  a way that 
supports and is  coordinated with the actions  
of others.  

•  Identi fy key stakeho lders outs ide the network 
of imp lementing organizations  e.g. 
Governments , experts,  researchers, co-
funders , in ternational agencies  

•  Identi fy st rength areas  e.g. imp lementation, 
research,  advocacy , fundrais ing,  gov ernment  
partnerships  

•  Sharing o f resources  (knowledge,  networks , 
col laborator s)  

•  Bui ld  knowledge repository  

Continuous Communication :  Developing 
trust  among nonpro fi ts  and government 
agencies i s  a monumenta l cha l lenge. 
Recognize and appreciate the common 
motivation behind  thei r  di f ferent effo rts.  

•  Regular meetings  or conv enings o f work ing 
group  

•  Open access to  documentation and progress 
within work ing group 

 
Backbone Support : Organiza tions creating 
and managing col lective impact require a  
separate organiza tion and sta ff  wi th a  very  
speci fic set o f sk i l ls  to  serve as  the 
backbone for  the enti re ini t iative.  

•  Set up team to manage imp lementation and 
administrative tasks o f co llectiv e action group  

•  Bui ld  capacity within organiza tions  
•  Recrui t and train  researchers or evaluation 

experts  
•  Support  with  fundrais ing and research 

dissemination 
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 Conclusion 

This study reveals the clear need to go beyond academic learning and labor market outcomes and focus 
on Life Skills to enable an adolescent to thrive. While only three states in India (Madhya Pradesh, Andhra 
Pradesh and Delhi) have formally commenced work on Life Skills, based on availability of government 
data, the number of government partnerships with Life Skills implementing organizations is high, 
indicative of a policy-level willingness to take these programs to scale.  

There is a continued tension between the focus on Life Skills and the focus on academic outcomes. 
Organizations struggle to bring Life Skills to the fore because of the systemic focus on academic skills. 
This academic focus also leads to a disconnect in prioritizing skills. The Teacher Foundation conducted a 
survey to understand priority skills. Students ranked relationship management higher, while teachers 
prioritized self-management because of its perceived linkage to discipline and time management for 
studying. Concerted efforts for policy-level advocacy in combination with a data-driven approach need 
to be undertaken to shift the focus of education from only academics to developing Life Skills for the 
development of the whole-child.  

For the development of nationally valid tools, working with individual organizations has the advantage 
of expediency but limits the variety of contexts in which the tools can be tested and subsequently used.  

A collaborative approach provides a pathway towards developing tools that are likely to be more 
robust. The primary challenge is likely to be arriving at an agreement on the prioritization and 
articulation of skills. However, a collective provides a much wider range of context and time scales to 
test the tools in and the strength to impact policy at the highest level.  
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12. Annex 1: Organization Details 

Table 13. Organization-wise Life Skill focus. 

S. No Organization  Skil ls  

1 Af latoun 

Self- learning,  explora tion,  dea ling with emotions, sav ing and 
spending,  managing resources,  socia l and financial  enterprise, 
empathy, socia l sk i l ls ,  cr i t ical  think ing, future or ientat ion, r ights  and 
responsibi l i t ies  and gender equi ty.  

2  Akanksha  Communication, cr i t ica l think ing,  creativ i ty,  adaptab i li ty,  Self -
management 

3  Breakthrough 
Self-exp loration, se lf- rea lization, aspi rations, confidence,  
psychosocial  and interpersona l sk i l ls .  Negotiate space within 
fami lies,  communication,  dialogue,  asser t agency  

4 CorStone 
Solv ing prob lems,  decis ion making, and social sk i l ls  and how to 
bui ld and hav e a good suppor t system, co l lectiv e problem so lv ing. 
Resi l ience is  the core focus .  

5  Design for 
Change Empathy,  cr i t ica l think ing,  problem so lv ing,  creativ i ty 

6  Dream a  Dream Managing conf lict,  understanding and fol lowing ins tructions, 
taking ini t iative,  problem-so lv ing,  interaction with  each other  

7  Kaivalya Emotiona l wel l-being,  se l f-awareness,  co l laboration,  social  sk i l ls ,  
r igor, i nf luence without authori ty , s tr ive for excel lence  

8  Magic Bus  Problem so lv ing, communication, learning to lea rn,  teamwork,  
perceived sel f-efficacy  and resi l ience.  

9  Pratham Self-awareness,  sel f-management,  interpersonal sk i l ls ,  problem-
solv ing, leadership, technica l sk i l ls  

10 Ques t Al liance 

Self-awareness,  communication,  bui ld ing re la tionships, problem-
solv ing, career  specific sk i l ls ,  d igita l f luency and digital l i teracy, 
programming for  cr i t ica l think ing,  interpersona l sk i l ls ,  managing 
everyday s i tuations,  faci li tation sk i l ls  

11 Room to  Read Self-awareness,  sel f-ef ficacy and social-awareness , cr i t ica l 
think ing, empathy  and creativ i ty  

12 SNEHA 
Construct thei r  own identi ty , stand up  for  who they a re.  Emotional  
res i l ience,  ci t izenship, hea lth, nutr i t ion, sexua l and reproductiv e 
hea lth, mental  health  

13 SHEF  
Construct thei r  own identi ty , sense o f agency, bui ld  gi r ls’  
aspi rations and sel f-perceptions of  themselv es as  equal,  
autonomous persons .  

14 The Teacher 
Foundation 

Self-awareness,  sel f-management,  re lationship sk i l ls ,  social  
awareness (empathy) and decis ion-making 
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Table 14. Organization-wise intervention locations.  

S. No Organization 
Name Intervent ion  Name Geographical  Focus  

1 Af latoun Af lateen - Li fe Sk i l ls  and 
Financial Education Program 

Himacha l Pradesh, Maharashtra,  
Jharkhand, Biha r, Te lengana,  Delhi , 
Rajasthan 

2 Akanksha  
Foundation Akanksha  Schoo l Model Pune, Mumbai 

3  Breakthrough 
Taaron Ki  To li  -  A Gender  
Equity Program for 
adolescents  

Haryana, UP, Jharkhand, Bihar  

4  CorStone 
Youth Fi rst /  Gir ls  F i rs t (s imi lar  
content , di f ferent  
populations )  

Bihar, Kaj iado and Tharaka Nithi , Kenya  

5 Design for 
Change  

Employabi li ty and Li fe Sk i l ls  
Program (ELSP)  Jharkhand 

6 Dream a  Dream Creativ e Li fe Sk i l ls  and Career 
Connect Program Karnataka, Delhi  

7  Kaivalya  Pr incipal/Schoo l Leadership 
Development Program (SLDP)  

Rajasthan, Gujarat,  Maharasht ra, 
Haryana and Uttarakhand 

8 Magic Bus  Chi ldhood to  Livelihood 

Kerala , Karnataka, Tami l  Nadu, Andhra 
Pradesh,  Telangana,  Maharashtra, 
Odisha, Madhya Pradesh, Rajas than, 
Delhi , Haryana, Uttar Pradesh, 
Jharkhand, Biha r, West Benga l, Mizoram, 
Assam, Gujara t, Punjab, Jammu and 
Kashmir.  

9  Pratham  Li fe Sk i l ls  program at Pra tham 

Second Chance Program: Maharashtra , 
Gujarat,  Madhya Pradesh,  Chhattisgarh, 
Odisha, Andhra Pradesh,  Telangana,  
Rajasthan, Bihar, Jharkhand, Uttar 
Pradesh  

KGBV program: Bihar , Jharkhand, Ut tar 
Pradesh 

10 Ques t Al liance Digital  Li fe Sk i l ls  Too lk i t  Assam, Kerala , Karnataka, Bihar , Delhi ,  
Tami l  Nadu, Gujarat  

11 Room to  Read  Gir ls '  Education Program 
(GEP)  

Ut tarakhand, Delhi , Rajasthan, 
Chattisgarh, Madhya Pradesh, Andhra 
Pradesh,  Maharashtra,  Telangana 

12 SNEHA  EHSAS (Empowerment Hea lth  
and Sexuali ty of  Adolescents)  Mumbai, Maharashtra  

13 SHEF  Aarohini  Ini t iative, Prerna  Gir l s  
Schoo l, Prerna Boys Schoo l UP, Rajasthan 

14 The Teacher 
Foundation 

Safe and Sensi t ive Schools  
Program (SASS)  Banga lore, M umbai, Karnataka, Raigad  

15 UNICEF Li fe Sk i l ls  Framework  Pan India 
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Table 15. Organization-wise list of respondents and their designations.  

S. No Organization Name Respondent  Name & Designation 

1 Af latoun Liv ia Remei jers,  Research Manager  

2  Akanksha  Foundation Caroline Nagar, Di rector  Student Enr ichment  

3  Breakthrough Sunita M enon, Di rector o f Curr icu lum and Research and Dr 
Leena Sushant , Di rector o f Research 

4 CorStone Kate Leventha l,  Chief  Project Officer  

5  Design for Change  Nandini  Sood (CEO) and Sumedha Sharma 

6 Dream a  Dream Suchetha Bhat , CEO and Visha l Ta lreja, Founder  

7  Kaivalya  Monal Jayaram, Co-founder & Director at  P i ramal Foundation for  
Education Leadership,  Kaivalya Education Foundation 

8 Magic Bus  Havovi  Wadia, Di rector/ Lead Impact 

9  Pratham  Manisha Date, Di rector  –  Peop le Development,  Program Head – 
Li fe Sk i l ls  

10 Ques t Al liance Aakash Sethi , CEO 

11 Room to  Read  Nini  M ehrotra, Senior  Program Manager  of  Room to Read India 
Trust  

12 SNEHA  Rama Shyam, Program Director for  Ado lescent  Hea lth, Sexua li ty 
& Gender Equity  

13 SHEF  Dr. Urvashi  Sahni , Founder  

14 The Teacher Foundation Maya Menon, Di rector  

15 UNICEF Suman Sachdeva, Education Speciali s t  
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13. Annex 2: Data Collection Tools 

 Semi-structured Interview Tools 

Table 16. Semi-Structured Interview tool. 

Information on Organ ization’s  Role/Status  in Education Landscape 

Name of Respondent  
Specific ro le o f in formant  wi thin  organization 
Si tuation o f organization in  regiona l/national/ loca l education landscape 
Geographica l coverage (regiona l/wi thin  country)  
Is  the organization part  of  any networks or  partnerships (regiona l/within  country)?  
Funding Sources  

Organization’s involvement  in  adolescent and L i fe Ski l ls  implementation and conceptualizat ion  of 
L i fe Ski l ls   

What is  your i nvolvement in ado lescent and Li fe Sk i l ls  (or re lated)  research, po licy advocacy, 
program imp lementation?   
Could  you describe the speci fic interventions?  Dosage? Mechanism (e.g. through the curr icu lum,  
co-curr icu lar programs  like c lubs/societies,  games , music etc.)  
Target group  and geographies?  
How long has i t been functiona l for?  
How hav e you developed the Li fe Sk i l ls  frameworks? Where have you drawn them from?  
Other a lternative terminology used to describe Li fe Sk i l ls?  
Which Li fe Sk i l ls  are prior i t i sed? Are they the same fo r  al l target  groups or  are they  dif ferent? Are 
they exp lici t ly s tated in outcomes  of  ToC?  
How are the prior i t i sed sk i l ls  defined?  
Lessons learned from past experience in  implementing Li fe Sk i l ls  programming for  adolescents 
(chal lenges and opportunit ies)  
Are you partnering wi th any organization in  teaching Li fe Sk i l ls?  

Assessment/Measurement of  L i fe Ski l ls  

Are you measuring/assess ing impact o f the Li fe Sk i l ls /mindset programs? I f yes,  how do you 
measure/assess? Any  speci fic too ls you are us ing?   
Are the assessment tools/frameworks sensi t ive to divers i ty (cu lture,  gender , age,  education 
level/status)?  
Are you co l laborating with any  other organization in developing or us ing an assessment too l?  
Is  there need for development o f another  assessment  tool  or set of  too ls?  
Do you know of any organization ( local/nationa l or g lobal) that  i s  a l ready  using/has developed 
assessment tool/tools? (probe fo r description and contacts)  
Viabi li ty o f co-creation o f open access tools  
Would  you be interested in  work ing together  on co creation of  too ls?  
If  the too l/too ls were to  be made open access , would you be interes ted in  us ing i t /them? 
What would be the modali t ies  of  work ing together on this?  
What i s  the exis t ing M&E capacity?  
Request for any  relevant li terature/documents  includ ing assessment too ls/framework.  
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 Online Survey 

As a part of the study, a detailed questionnaire was provided to organizations that outlined 72 sub-
constructs of the major Life Skills. This classification and construct analysis was based on Evaldesign’s 
work on measuring 21st Century Skills and Reimer’s work on 21st Century Skills (83; 84). Organizations 
were asked to select the intended outcomes of their interventions on a 6-point scale and based on 
whether there is evidence of the intended outcomes in the program design. 

The instructions given to the organizations were as follows: 

“The following sections are set up skill-wise, with the subconstructs of each skill under the main skill. 
There is overlap of competencies across skills. For example, persistence can be found under general 
skills as well as under Critical Thinking. This is intentional.  

This form seeks to know an intended outcome of the intervention. The outcome needs to be a stated 
goal or built into the intervention with purpose and have evidence for it. If a competency is an 
unplanned or unintended outcome, but is consistently observed, please make a note in the notes 
section of the form.  

A six-point scale is provided for each of the subconstructs. Select a number on the scale that reflects the 
extent to which a skill subconstruct is an intended outcome of the intervention. Select '0' if it is not at all 
an intended outcome of the intervention, and '5' if it is a key skill that the intervention is seeking to 
build.” 

The results of this survey and the items are outlined in the following table. 
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Table 17. Summary of intended outcomes across organizations. Recorded using a six-point scale, 
where ‘5’ indicates a key intended outcome of the program, and ‘0’ indicates that it is not 
an intervention focus.  
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Creativ i ty  

Abi li ty  to  generate novel  
ideas/Origina li ty  5  4  4  5  5  4  2  4  3  4  3  3  

Abstract  think ing 2 4  2  2  5  5  1  4  0  3  3  3  

Abi li ty  to  draw ana logies/Analogica l 
think ing 0 5  2  2  5  5  3  5  0  4  3  3  

Arti s t ic/Aes thetic Sense 0 3  1  1  5  1  1  0  0  1  3  3  

Abi li ty  to  make 
associations/Associativ e think ing 5 5  2  4  5  5  2  3  2  5  4  3  

Attraction to Complexity  2  5  1  0  5  5  2  0  0  4  3  3  

Curios i ty  5  3  5  4  5  4  3  3  4  3  3  3  

Free Flowing Thinking 5 5  3  4  5  4  3  4  3  4  3  3  

Independence of  judgement 5  5  5  4  5  5  4  4  3  5  4  5  

Open Mindedness and F lexibi l i ty  5  5  5  3  5  5  4  4  4  4  4  5  

Perseverance 2 5  5  3  5  5  4  4  3  5  4  5  

Risk Taking 5 5  1  3  5  5  4  0  0  4  4  4  

Sel f-confidence 5 5  5  4  5  5  5  5  3  5  5  5  

Tolerance for Ambiguity  0  2  3  3  5  4  3  0  0  3  4  5  
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Cr i t ica l Think ing 

Ana lyzing arguments  4  5  1  3  5  5  3  4  3  5  4  5  
Cognitiv e regulation/rev is i t ing and rev is ing 
goals  3  5  4  5  5  5  3  3  2  5  3  4  

Decis ion making (use facts to make 
judgments)  5  5  4  5  5  5  4  5  5  5  4  5  

Defining problem 5 5 3  5  5  5  4  5  4  5  4  5  

Forming hypotheses  3  4  0  4  5  4  1  0  0  5  2  3  

Identi fy ing centra l i ssues  and assumptions  5  5  0  4  5  4  1  4  0  5  3  5  

Inquis i t iv eness  3  4  5  5  5  3  2  3  0  4  3  3  
Making decis ions/using cr i ter ia to make 
judgements  5  5  3  4  5  5  3  5  5  5  4  5  

Open mindedness  5  5  5  5  5  4  4  4  3  5  3  5  

Pers istence 3 5  5  4  5  4  4  4  0  5  4  5  

Tolerance for ambiguity  4  2  1  3  5  4  4  0  0  4  3  3  

Using and ana lyzing ev idence 4 4  1  4  5  5  1  4  3  5  3  4  

Empathy  

Abi li ty  to  act fo r another’s benefi t  5  5  4  5  5  3  4  0  3  5  4  5  

Abi li ty  to  mirror emotions  3  5  2  5  5  3  2  5  0  5  4  5  

Even-temperedness  5  5  3  2  5  4  3  3  0  5  4  5  

Imaginative/pretend play  5 5  0  4  5  3  4  4  0  5  4  4  

Menta l f lexib i l i ty  and perspective taking 5 4  4  4  5  4  2  4  0  5  4  5  

Pro-social  behaviour  5  5  5  5  5  3  4  3  2  4  4  5  

Recognizing others '  emotions  5  5  5  5  5  5  5  5  3  5  4  5  

Regulating own emotions  5  5  5  4  5  4  5  3  3  5  4  5  

Sel f-other awareness/dif ferentiating 
between self  and the o ther  4  5  2  4  5  4  3  4  3  5  4  5  

Sel f-reflection 5 5  5  5  5  5  4  5  4  5  4  5  

Tolerance 5 5  5  3  5  4  4  4  0  5  4  5  
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Executiv e Function 

Cognitiv e f lexibi l i ty  3  4  1  4  5  5  4  4  0  5  3  4  

Focus  3  5  1  4  5  5  4  4  0  5  3  5  

Goal se lection 5 5  5  5  5  5  4  4  5  5  3  5  

Goal-di rected attention 5 5  5  4  5  5  4  4  3  5  2  5  

Inhibitory cont rol  0  3  3  3  5  4  2  2  0  5  2  3  

Ini t iativ e 5 5  5  5  5  5  4  4  3  5  4  4  

Organiza tion 5 5  3  5  5  4  3  4  0  5  3  4  

P lanning 5 5  5  5  5  5  4  4  3  5  3  5  

Problem so lv ing 5 5  5  5  5  5  5  5  5  5  3  5  

Sel f-regu lation 5 5  5  4  5  4  4  4  1  5  4  5  

Time management 0  5  2  5  5  5  4  4  5  5  3  5  

Using feedback  5 5  1  5  5  5  3  3  4  5  2  5  

Visual  planning 5 3  1  4  5  4  1  3  0  4  3  3  

Leadership 

Having a v is ion for  others, think ing about 
others’  growth 0 5  1  5  5  4  4  0  2  4  3  5  

Listening to others  5  5  5  5  5  5  4  5  4  5  3  5  

Managing conf lict  3  5  5  4  5  5  5  3  5  5  3  5  

Persona l and social responsibi l i ty  5  5  5  5  5  5  5  3  3  5  4  5  

Work ing in  teams 5 5  4  5  5  5  5  5  5  5  4  5  
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Workp lace Competencies  

Abi li ty  to  learn continuous ly  5  5  1  4  5  5  5  3  5  5  3  3  

Discipline 1 5  2  4  5  4  5  3  0  4  3  5  

Efficacy/doing a task with  ef fectiv e 
resu lts  3  4  0  4  5  5  4  3  0  4  3  5  

Efficiency/doing a task with  optima l use 
of resources  5  4  0  4  5  5  3  4  2  3  3  5  

Financial l i teracy  5 4  0  0  3  2  4  5  4  5  3  3  

Bui ld  focus  on physica l hea lth  3  4  5  1  5  3  2  4  0  5  5  5  

Bui ld  focus  on psycho logica l hea lth  4  5  5  1  5  4  4  4  0  5  5  5  

Hard work  0  3  0  2  5  5  4  0  0  5  3  5  

Hones ty  3  5  5  3  5  5  4  0  0  4  4  5  

In formation/digita l l i teracy  1 3  0  2  5  5  4  3  5  3  4  3  

Integri ty  4  5  3  1  5  5  4  0  0  4  4  5  

Oral communication 5 5  5  3  5  5  4  5  5  5  3  5  

Perseverance 3 5  5  4  5  5  4  4  0  5  3  5  

Pers istence 3 5  5  4  5  5  4  4  0  5  3  5  

Profess ionalism 4 5  0  0  5  5  4  4  5  3  3  5  

Pursuing excel lence 0 5  1  0  5  5  4  4  0  3  3  5  

Wri t ten communication 1 4  0  0  2  5  3  0  3  3  3  3  
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14. Annex 3: State Implementation of Life 
Skills Education 

The following box highlights the effort of the state of Madhya Pradesh in central India to bring Life Skills 
to adolescents (85). Document as published by the state. 

Background: Adolescence is a period of transition marked by physical, physiological and psychological 
changes. Often, adolescents are not informed and/or prepared for the rapid pace of physical, 
emotional and psychological changes that they undergo during adolescence. Misconceptions about 
issues related to growing up, make them anxious. Adolescence is thus a turning point in one’s life, a 
period of increased potential but also one of vulnerability if they are not supported and guided to 
access accurate information and develop skills to take informed and responsible decisions.  

Studies have shown that equipping adolescents with Life Skills help them to make informed decisions, 
solve problems, think critically and creatively, communicate effectively, build healthy relationships, 
empathize with others, and manage their lives in a healthy and productive manner. In India, 
adolescent girls account for nearly 11% of the population but remain an invisible group (UNFPA 2003- 
Adolescents in India: A Profile). Society usually fails to respect their human rights, leaving them 
powerless to act in a way that improves their lives at home, school or work. 

Based on positive results from the previous project implemented by UNFPA and its IP in collaboration 
with RMSA on LSE in girls’ hostel from Indore division, state has initiated introduction of LSE in school 
setting in phased manner. During first phase UNFPA supported module development and training of 
master trainers for the basic module which will be used for 9th class in future and LSE is introduced in 
all schools from district headquarter block of each of the 51 districts. UNFPA plans to continue its 
support in institutionalizing the LSE in all government secondary schools in the state and use standard 
specific modules for class 9th till class 12th in order to ensure behavior change among the adolescents. 

Objectives of the program: The program will be implemented with following objectives  

1. To enhance skills of adolescent students enrolled in government secondary schools to achieve 
their goals and to make informed decision for better health and wellbeing.  

2. To address harmful social practices like child marriage, Gender inequality, dowry through well 
informed and skilled adolescents. 

3. To build capacity and skills of teachers to provide LSE to adolescents enrolled in the schools to 
address adolescent needs. 

Implementation Strategies: Following activities and strategies will be used under the project for 
institutionalizing LSE across all 8548 government secondary schools in the state 

1. Development of class specific modules for Life Skills Education Program:  The agency will have to 
develop standard specific module for class 10th ,11th and 12th building on the basic module already 
developed and in use for class 9th. The agency will use following steps in module development  
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a. Formation of small technical group for drafting of module: Agency with support from 
UNFPA will identify technical experts working on Life Skills Education in the state and form 
a small group of 5 -7 experts for drafting of standard specific module. 

b. Module development Workshop: The agency will organize workshop with the technical 
group for drafting the module. The groups will review the basic module and develop 
subsequent modules. The group during the workshop will formulate draft sessions on the 
identified topics and will finalize the session within 15 days of the workshop. 

c. Workshop with teachers and principals for review of draft modules: The agency in 
collaboration with RMSA will organize workshop with teachers and Principals to review the 
draft modules for its content, language and activities suggested under each session. The 
workshop will be organized with a group 15 -20 teachers and Principals are trained as 
district trainers for first module. The draft will be revised based on the inputs from the 
teachers and principals. 

d. Pilot testing of the draft modules with group of students: The agency will conduct pilot 
testing of the draft module with the group of adolescent boys and girls. The pilot testing 
will be done in 3-5 schools and preferably; one boy and one girl’s school. Pilot testing will 
be of 5 days duration in each of the school and will conduct all the sessions in each school 
to get feedback on the sessions, its contents, activity from the students. 

e. Revision of draft modules based on the pilot testing: The agency will revise the module 
based on the feedback from the students in 8 -15 days from the pilot testing. Teachers 
involved in the pilot testing of the module will also be involved in revision of the module. 

f. Module review and approval committee at state level: The agency will submit the revised 
final draft modules to RMSA. RMSA and Dept. of Education will constitute a technical 
committee having officials from the department and also representatives from other 
organizations for review and approval of the LSE modules for the state. The agency will 
modify the module based on the comments and suggestions from state level technical 
committee. 

2. Training of District level master trainers: After the finalization of the LSE module, the agency in 
collaboration with RMSA will train district trainers which were trained on the basic module on 
modules for class10th, 11th and 12th as district level master trainers. The identified district level 
trainers will be trained at government training institution in a 5 days training. The ToT will not only 
introduce the trainers to the module but also methodology to train nodal teachers and ensure 
practice sessions during the training. 4-6 district level trainers will be trained for each of the 
district.  

3. Training of block level trainers cum mentors: As the program will be introduced in the all the 
secondary school covering 8548 secondary and will need to train more than 17000 teachers to 
initiate LSE sessions hence only district trainers will not be able to conduct the trainings of nodal 
teachers. The district trainers will organize five-day district level training for at least 4 block 
trainers from each block and every district will organize one batch of such training. The staff from 
the agency will be involved in monitoring the quality of the training organized by district trainers 
for training of block trainers. The agency will have to provide details of how many trainings will be 



 

www.evaldesign.com 50 

monitored, days required for monitoring and number of part time staff involved in monitoring the 
quality of the training. 

4. Identification and capacity building of 3 -5 block level mentors for handholding and monitoring of 
the LSE roll out in secondary schools:  Dept. of Education and RMSA will identify at least 3 -5 
teachers from every block who are trained as nodal teachers to work as mentors for remaining 
teachers in the block. The project will provide support to RMSA and Dept. of education in 
conducting one day orientation of the identified block level mentors at district level. The agency 
staff provide support in organizing one batch of block mentor orientation in each district. 

5. Training of school teachers on Life Skills Program: As per the proposed program for LSE, two 
teachers from each school will be trained at the block level by block Level trainers. Each district will 
have to conduct 8-10 batches for the training for teachers of 5 days duration. The agency staff will 
monitor the quality of the training organized by district trainers for nodal teachers on sample 
basis. RMSA and Dept. of Education will train 17000 teachers across the state in 425 batches. The 
agency is expected to provide details related to number of batches to be monitored by the staff, 
number of field visits and days. 

6. Monitoring the quality of the nodal teachers training by the agency staff: As the district level 
training of block trainers will be conducted by the district trainers trained by the selected agency 
trainers and similarly block level trainers will conduct training of nodal teachers hence it will be 
critical to monitor the quality of the training at district and block level for training of nodal 
teachers from the school. The agency will hire short term trainer teams to monitor the quality of 
the training at district level. The agency is expected to provide details related to number of short-
term staff engaged in monitoring the quality of training, number of trainings to be monitored at 
block level, number of days required for monitoring and tools they will use to monitor the quality 
of training. 

7. Orientation of all teachers by trained teachers at school: As modules will be transacted with all 
sections of standard 9th to 12th hence more teachers will be needed to conduct session with each 
section. The trained teachers will conduct a two-day training of all teachers posted at the school 
and orient them on the Life Skills Module and how each session needs to be transacted with the 
students. Trained teachers will identify 2 -3 additional teachers from the school after the two-day 
orientation to take sessions with the students based on their understanding and interest in the 
subject. The selected agency is expected to provide small orientation manual to the nodal teachers 
for orientation of the other teachers in the school. 

8. Identification of Peer Educators and orientation of the PEs for LSE Activities: Trained teachers 
from each of the school will identify 2 students who are popular among the class and who are 
regular in school to work as Peer Educator for LSE program Trained teachers will conduct one day 
orientation of the identified PE’s from each class and section to orient them on the program and 
their role as Peer Educators. The state office will advocate with the department to provide comics 
to the peer educators in secondary schools. The trainers from the agency staff will train the district 
trainers and block level mentors in a one- or two-day training program on how to use comics by 
peer educators for small group meetings with their classmates. The block mentors will orient the 
peer educators during their school visit along with the nodal teachers.  

9. Session on LSE for 9th -12th students in government schools by trained teachers: Life Skills 
Education program sessions will be initiated by the trained teachers with the students. District 
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trainers, state trainers and program management staff from the agency will visit schools 
periodically to monitor the progress and quality of the sessions. 

a. Total number of sessions for the academic year:  each teacher will have to conduct about 
18 -20 sessions with students from class 9th and 10th and 10-12 sessions will be imparted to 
the students from class 11th and 12th.  

b. Timeframe for conducting the sessions: Each school will initiate sessions on Life Skills from 
August 2017 and will complete all the mandatory sessions by January 2018. Sessions will 
not be held during exam duration. 

The agency is required to provide detail plan for regular monitoring of the school level sessions in 
terms of number of schools to be monitored every month, number of staff engaged in monitoring of 
schools level sessions, number of days per month for field level monitoring, approach they will use to 
analyze the observations from school level monitoring and share with relevant officials for necessary 
action. 

10. Assessment of students on LSE at the end of academic session: As it was expressed by the 
teachers and Principals that any course without assessment is not taken seriously by students as 
well as teachers and transaction become just a formality. The agency will develop the assessment 
formats and also orient the district trainers on process to use it. The agency will also support in 
analyzing the results from the assessment and will explore possibility of using technology for the 
same. The agency will have to provide detail approach they will use to provide support in analysis 
of the result at the end of each academic session. 

11. Monitoring and supervision systems: it will be necessary to establish strong monitoring and 
supervision mechanism for roll out of LSE program in all the schools. District nodal officers will 
review the transaction at school level during their visits to schools for other areas using a 
structured checklist. Selected agency staff will also make monthly visits to different districts on 
rotation basis and visit at least 5 districts each month and will visit at least 4 schools from 2 
districts during the visit. LSE progress will also be reviewed at the district level by district level 
monthly review meetings. The staff from selected agency will be expected to participate in district 
level monthly review meetings in few districts every month. The agency is expected to provide 
details related to number of districts to be covered every month for attending monthly review 
meetings, number of days required for attending monthly review meeting, number of staff 
involved in monthly review meeting. 

12. Development of offline software for career counselling of secondary students: Dept. of Education 
and RMSA is keen to provide basic career counselling to the adolescents enrolled in government 
secondary school and requested UNFPA to provide support in exploring best approach to provide 
such counselling in secondary schools. UNFPA state office contacted qualified career counsellors 
and most of them are using paper-based career counselling in person setting which is not feasible 
for government to offer. The state office also explored possibility of offline software for basic 
career counselling which will be more feasible for government to offer and discussed the same 
with Indore based agency which was ready to develop offline software which is customized for 
government. The agency will identify software development agency and a qualified career 
counsellor to develop the software. The offline software for career counselling will be pilot tested 
in 7 divisional headquarter district during 2018-19 academic session and will be scaled up in all 
schools based on the experience and usefulness during 2019 -20 academic session. 
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13. Training of district trainers on offline software by career counsellor and software development 
agency: The agency will engage career counsellor and software development agency in training of 
district trainers from 7 districts at state level. The training will be hands on training. The selected 
agency is expected to organize one batch of the training with 40 participants. The selected agency 
is expected to provide details on development of training manual and user guide, approach to be 
used for training and duration of the training. 

14. District level Training of the block mentors on offline software: The agency will provide support to 
RMSA and Dept. of Education for conducting district level training of the block mentors on offline 
software. One batch of district level training will be organized in each of the 7 selected districts. 
The training will be for 2 days and will be hands on training. It is expected that the agency will 
provide the detail approach and activities to be taken up for providing support to districts in 
training of block mentors on offline software. 

15. Block level training of Nodal Teachers on offline software on career counselling: The block 
mentors after receiving the training will organize a block level training for the nodal teachers on 
how to administer the career counselling test using offline software. The block mentors will 
organize one or two batches of training in each block depending on the number of the school in 
the block. The staff of the agency is expected to monitor the quality of the trainings at block level 
on offline software. The agency is expected to provide details plan for monitoring the quality of 
the trainings in terms of number of block level trainings to be monitored, number of short terms 
staff engaged for monitoring, number of days required for planned monitoring. 

 

 

 

 


